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Abstract
Background: Processing Web-based health information can be difficult, especially for people with low health literacy. Presenting
health information in an audiovisual format, such as animation, is expected to improve understanding among low health literate
audiences.
Objective: The aim of this paper is to investigate what features of spoken health animations improve information recall and
attitudes and whether there are differences between health literacy groups.
Methods: We conducted an online experiment among 231 participants aged 55 years or older with either low or high health
literacy. A 2 (spoken vs written text) x 2 (illustration vs animation) design was used. Participants were randomly exposed to one
of the four experimental messages, all providing the same information on colorectal cancer screening.
Results: The results showed that, among people with low health literacy, spoken messages about colorectal cancer screening
improved recall (P=.03) and attitudes (P=.02) compared to written messages. Animations alone did not improve recall, but when
combined with spoken text, they significantly improved recall in this group (P=.02). When exposed to spoken animations, people
with low health literacy recalled the same amount of information as their high health literate counterparts (P=.12), whereas in all
other conditions people with high health literacy recalled more information compared to low health literate individuals. For people
with low health literacy, positive attitudes mediated the relationship between spoken text and the intention to have a colorectal
cancer screening (b=.12; 95% CI 0.02-0.25).
Conclusions: We conclude that spoken animation is the best way to communicate complex health information to people with
low health literacy. This format can even bridge the information processing gap between audiences with low and high health
literacy as the recall differences between the two groups are eliminated. As animations do not negatively influence high health
literate audiences, it is concluded that information adapted to audiences with low health literacy suits people with high health
literacy as well.
(J Med Internet Res 2015;17(1):e11)   doi:10.2196/jmir.3979
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Web-based information about health and disease prevention is
widely available. In 2013, the majority of the people living in
the United States and The Netherlands used the Internet to find
health-related information [1,2] and many people consider the
Internet a valuable tool for finding health information [3].
However, a significant portion of the potential audience fails
to understand Web-based health materials due to low health
literacy [4]. This is problematic because health information
could be valuable for this group. People with low health literacy
are, for example, more often chronically ill and less likely to
use preventive health services, such as cancer screening,
compared to people with high health literacy [5]. To reduce
health disparities in society, there is a need for health
information that is easily understood and appreciated by people
with low health literacy and that is not rejected by people with
higher health literacy levels.
The rise of online communication has offered many new
possibilities to make health communication more attractive,
especially for people with low health literacy. On the Internet,
information can be presented in various delivery modes such
as videos or animations. A study on tailored feedback, delivered
by text or video, showed that video computer tailoring was more
effective than text computer tailoring in realizing smoking
cessation [6]. A recent literature review, however, concluded
that print and audiovisual information often perform equally
well [7]. The authors argue that audiovisual messages are
promising but that there is a need for well-designed experiments
comparing different formats while keeping the content the same.
The different message features make it difficult to compare both
formats and to draw conclusions about the effective elements.
For example, a video presents both visual and auditory
information, which is assumed to improve information
processing [8], but people with low health literacy can also
suffer from paying too much attention to irrelevant details [9].
Therefore, animations consisting of simple line drawings could
be preferred over realistic videos that often capture many details.
The aim of our study is to investigate how text modality (written
vs spoken) and visual format (illustrations vs animations)
influence health information recall and attitudes and whether
this differs between people with different health literacy. We
will focus on health animations in which the textual information
is clearly depicted. An animation is defined as “a simulated
motion picture depicting movement of drawn (or simulated)
objects” (p 88) [8].
This study adds to the literature in the following ways. First,
we move beyond the comparison of different media formats
and try to identify the specific message features that affect
processing by using an experiment. Most of the studies
conducted in relation to health literacy are cross-sectional and
do not test possible mechanisms [10]. Furthermore, our study
responds to the need for effective population-level health literacy
interventions. Intervention studies conducted in non-clinical
settings, particularly with regard to communicable diseases, are
scarce in Europe [11]. The topic addressed in this study is
colorectal cancer screening. People with low health literacy
participate less in cancer screening [12], which highlights the
relevance of studying the effectiveness of cancer screening
messages in this group. Colorectal cancer screening is
particularly relevant to older people, as all people between 55
and 75 years are invited to have this screening in the Netherlands
[13].
Text Modality: Visual (Written) Versus Auditory
(Spoken)
Animations and written information fundamentally differ by
text modality, or the way in which text is presented. Textual
information in animations is often spoken, whereas leaflets or
websites consist of written text. The cognitive theory of
multimedia learning describes how people learn from words
and pictures [14]. This theory is based on a dual-channel
assumption, suggesting that people have separate channels to
process visual and auditory information [14,15]. Both channels
are expected to have their own limited processing capacity. This
means that information presented in both modes (visual and
auditory) is stored in memory better than information presented
in a single mode. In written messages, both text and pictures
are visual and processed by the eyes. Animations, in contrast,
consist of auditory text and visual pictures. By using two modes,
animations are expected to decrease the likelihood that the
receiver experiences cognitive overload. Cognitive overload
hinders information processing. According to the limited
capacity model of motivated, mediated message processing
[16], a message will be better processed, stored in memory, and
retrieved at a later moment when people have sufficient
cognitive capacity available. The final processing stage,
information retrieval, is indicated by information recall. Based
on this, it is hypothesized that: Health messages with spoken
text (vs written text) improve information recall (H1).
Information recall is not the only important outcome in health
communication. Next to optimal knowledge, positive attitudes
are also required for informed participation in cancer screening
[17]. Text modality could be expected to influence people’s
attitudes toward a message by means of processing ease.
Information addressing both eyes and ears (ie, audiovisual)
could be easier to process than information addressing a single
mode (eg, written). Literature on processing fluency
subsequently states that the ease with which people process
stimuli affects people’s preference for those stimuli [18]. Thus,
people could be expected to have more positive attitudes toward
messages that are easily processed compared to messages that
are difficult to process. This idea has been confirmed in a study
on websites, which showed that websites that include both visual
and auditory information were associated with more positive
and enduring attitudes toward the website compared to websites
that included only visual information [19]. It could be expected
that messages based on visual and auditory information
positively influence people’s attitudes toward the message. This
leads to our second hypothesis stating: Health messages with
spoken text (vs written text) result in positive attitudes to the
message (H2).
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Health literacy refers to “the degree to which individuals can
obtain, process, understand, and communicate about
health-related information needed to make informed health
decisions” (p 16) [20]. It is a broad concept that is still evolving
[20]. Health literacy is closely related to functional literacy [21],
which means that people with low health literacy often have
reading problems as well. For this reason, spoken messages
could be particularly effective for audiences with low health
literacy because no reading is required [22]. Additionally, groups
with low health literacy often lack the health-related background
knowledge that is required to understand information [23]. Low
health literates are, therefore, easily at risk of cognitive overload
when presented with health-related information [24]. Reduction
of cognitive load by using message features that enable
processing could, therefore, be especially salient for people with
low health literacy. For this reason, our third hypothesis states:
The positive effect of spoken text (vs written text) on recall and
attitude to the message only exists among people with low health
literacy (H3).
Visual Format: Illustration Versus Animation
The other feature that distinguishes animations from written
texts is moving visuals. A meta-analysis on the effectiveness
of animations versus illustrations showed that animations
generally result in better learning outcomes [25]. The authors
state that an animation can provide an external model for a
mental representation. As learning and understanding
encompasses the creation of an adequate mental representation
[14,26], animations will be better able to support this process
compared to illustrations. This will apply particularly to
audience groups that have limited knowledge available to build
such mental representations themselves, such as people with
low health literacy.
Based on the above reasoning, it could be expected that animated
visual content improves information processing compared to
illustrations. However, this will not always be the case.
Movement in animations requires more visual attention from
the viewer compared to still illustrations. It is suggested that,
compared to illustrations, animations require a higher level of
awareness from the receiver due to the ongoing changes in the
visual information [27]. This may increase the cognitive capacity
that people need to properly process the information. Receivers
are expected to handle this increased cognitive load better when
they are able to listen to the text rather than reading it. Thus, to
reduce cognitive load, the textual information in animations has
to be spoken and not written, particularly for people with low
health literacy, as they are more likely to experience cognitive
overload. Therefore, it is expected that animations (vs
illustrations) positively affect recall, but only if the text is spoken
(H4a). This interaction effect will only exist among people with
low health literacy (H4b).
Next, other than improving recall, moving visuals can also
positively affect attitudes toward the messages. Most likely, it
is vividness that makes an animated advertisement more
appealing to the audience compared to an illustration [28]. Due
to the movement of animations, people will perceive them as
more emotionally interesting and imagery provoking. A study
of online advertising revealed that people had more positive
attitudes toward animated advertisements compared to
motionless ones [28]. However, the positive influence of moving
images on attitudes is only expected in the case of spoken text
messages. As animated visuals and written text are both
processed by the eyes, people have to divide their visual
attention between the text and the pictures. Moving objects
automatically capture the visual attention of the viewer [29].
Thus, a combination of animation and written text increases
cognitive load, resulting in less fluent processing. This could
negatively affect attitudes toward the message. Based on this
evidence, it is expected that animations (vs illustrations)
positively influence attitudes to the message, but only if the text
is spoken (H5).
Sequential Message Effects
In addition to knowledge improvement, information about cancer
screening often aims to convince people about the screening’s
benefits. Ideally, screening participation should be based on
informed decisions. This means that people need to be properly
informed about the screening’s benefits and disadvantages and
they also need to hold attitudes toward the behavior that are
congruent with the actual behavior [17]. From a communication
perspective, however, it can be expected that people’s evaluation
of the message affects their attitudes toward the behavior. If the
features of a message about colorectal cancer enhance
information processing, experienced fluency will induce a
positive attitude toward the message [18]. For example, positive
attitudes toward the message can be transferred to behavioral
attitudes, which is called the spill-over effect. Spill-over effects
have been found in other fields of communication where positive
attitudes toward an advertisement or game positively affect
brand attitudes [30]. Thus, a positive attitude toward a cancer
screening message could improve attitudes toward the screening
itself.
According to the theory of planned behavior [31], attitudes
toward the behavior affect behavioral intention. This relationship
has often been confirmed in health research [32,33], suggesting
that someone with a positive attitude toward cancer screening
is likely to intend to screen as well. In concurrence with the
preceding hypotheses, it is expected that this sequence of
message effects induced by message format primarily exists in
people with low health literacy. Therefore, our sixth hypothesis
refers only to this group. It is expected that among people with
low health literacy, spoken text (vs written text) improves the
intention to screen for cancer. This relationship is mediated by




A 2 (text format: written vs spoken) by 2 (visual format:
illustration vs. animation) between-subjects design was used.
Ethical approval of this study was provided by the Amsterdam
School of Communication Research (2013-CW-5). Participants
aged 55 years or older were randomly selected from a large
respondent pool by the ISO-certified market research company
PanelClix. A minimum age of 55 years was required due to the
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topic of the experimental messages: colorectal cancer screening.
At the time of data collection, a national screening program on
colorectal cancer was planned in the Netherlands, but the public
had not been informed yet. Therefore, limited prior knowledge
was expected. We nevertheless measured prior knowledge to
control for its potential influence. An invitation was sent by
email to 1295 individuals in November 2013, of which 397
unique participants started the survey (participation rate
30.66%). Uniqueness of participants was determined by the
“pid-code” (this is an anonymous individual code assigned to
participants by the research company). Two participants filled
out the survey twice, indicated by identical pid-codes in the
dataset. In both cases, the second entry was excluded from the
analysis.
A stratified sample was created in which gender, different age
groups (55-64 years, 65-74 years, ≥75 years), and high versus
low education levels were equally represented. Low education
level ranged from no education to the lower levels of secondary
school (“VMBO”), whereas a high education level represented
higher education or a university degree. We excluded the middle
education group because PanelClix was not able to stratify the
sample on health literacy, but it was possible to sample
participants based on education level. As health literacy and
education level are related, we decided to include only people
with low or high education to make sure that enough low and
high health literates were included in the sample. Most strata
were properly filled (at least 20 participants), with the exception
of highly educated participants over the age of 75 years. This
could be because a higher education level is quite rare among
people of this age, especially among women.
Of the 397 people who viewed the first page of the survey, 353
(88.9%) continued after the informed consent page. After
stratification, 250 participants (70.8%) were eligible to
participate and 103 individuals (29.2%) were excluded because
either their education level did not meet our inclusion criteria
or the stratum to which they belonged was already full. Of the
eligible participants, 16 people (6.4%) quit during the
experiment, and three (1.2%) were excluded because they had
not been exposed to any stimulus due to a technical issue. The
mean age of the 231 participants who reliably completed the
entire questionnaire was 68.22 years (SD 8.67, range 55-99)
and 121 (52.4%) were male). The flow chart in Figure 1 provides
an overview of the stratification procedure. Due to the
stratification, participant’s gender, age, and education level were
equally distributed over the four experimental conditions. Before
the survey was sent to the participants, it was pre-tested several
times among people of the target population who were not in
the final sample. During these pretests, the duration and usability
of the questionnaire was tested.
Figure 1. Flow chart of the stratification procedure.
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At the beginning of the questionnaire, participants were
informed about the topic of the study, their anonymity and right
to withdraw their data within 24 hours, the survey length, and
contact details of the researchers. Subsequently, participants
gave informed consent and answered the stratification questions
about gender, age, and education level. If the participant fit in
one of the strata, the questionnaire continued by asking for the
participant’s professional medical background, knowledge about
medicine in general, colorectal cancer, and colorectal cancer
screening. Then, within each stratum, people were randomly
assigned to one of the four experimental messages. All of the
messages were self-paced and consisted of 15 separate
webpages. Participants clicked a button to continue to the next
page; returning to the previous page was not possible. The audio
text and the animation started automatically and all parts could
be replayed. We purposely provided the participants with the
opportunity to replay the message as this enabled us to rule out
pacing differences that would otherwise exist between the
written and spoken/animated conditions. In the audio conditions,
participants were clearly instructed to switch on their speakers
or use headphones. They were also exposed to a test question,
the sound of a ringing telephone, which was played to see if
participants could identify the sound. After the experimental
messages, attitude toward the message, information recall,
attitude toward the behavior (screening), behavioral intention
(intention to screen), and health literacy were measured.
Participants were rewarded by receiving credit points from the
research company. People could not miss any of the questions
due to forced response settings and all responses were
automatically stored into a database.
Experimental Stimuli
The experimental messages were about colorectal cancer
screening, in which the following topics were discussed: the
risks of colorectal cancer, the development of the disease, why
early detection is beneficial, the procedure of the test (fecal
occult blood test), and the possible test outcomes. Four
experimental messages were created (450 words) based on
information that was provided by the screening organization.
These messages were complex (ie, written at C1 level in the
Common European Framework of Reference for Languages).
An extensive description of the development of the messages
is provided elsewhere [34]. In the two audio conditions, the text
was narrated by a professional Dutch radio news presenter. The
simple, non-detailed illustrations were created for the purpose
of this study and supported the text. Research has shown that
simple drawings are comprehended better than more naturalistic
drawings or photographs [9]. In the animated conditions, the
illustrations were replaced by animations. Figure 2 shows an
example of the illustration and written text. First, a healthy
bowel polyp is depicted, followed by a polyp that has malign
cells. The animated version shows a healthy polyp turning
malignant (see Multimedia Appendix 1).
Figure 2. Example of the static picture and written text.
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Health literacy was measured using the Short Assessment of
Health Literacy in Dutch (SAHL-D) [35], which consists of 33
words related to health and health care, such as obesity,
ventricle, and palliative. We used only the comprehension test
of the SAHL-D and not the word recognition test because the
first one is more relevant in the context of our study. When
exposed to mediated health information, people should not
necessarily be able to correctly read this aloud. It is more
important to examine whether people understand the
information. For each word, people were prompted to select the
correct meaning out of three multiple choice options. Each
correct answer received 1 point. If the incorrect meaning was
selected, or people indicated that they did not know the meaning
of the word, no points were awarded. Consequently, health
literacy scores ranged from 0 to 33 (mean 23.20, SD 7.45).
Recall of Information
Information recall was measured with an adapted version of the
Netherlands Patient Information Recall Questionnaire [36].
Participants answered 14 open-ended recall questions about the
content of the messages by typing the responses into a text box.
Based on a predefined codebook, the responses were scored,
and each answer was marked 0 (false), 1 (partly good), or 2
(good). Consequently, total recall scores could range between
0 and 28 (mean 12.81, SD 5.90). Intercoder reliability was
calculated for 19.0% (44/231) of the responses, coded by the
first author and then a second coder who was not one of the
authors, and appeared to be good: Cohen’s kappa=.90 (range
0.51-1.00).
Attitudes Toward the Message
Nine items on a 7-point semantic differential were used to
measure attitudes toward the message. The items were based
on a measure for attitudes toward the information [37] and a
Website Satisfaction Scale [38]. The items were presented in a
randomized order to the participants. Participants evaluated the
message using the following anchor points: provided bad
feelings/good feelings, unpleasant/pleasant, not
interesting/interesting, not informative/informative, not
reassuring/reassuring, bad/good, not creative/creative, not
appealing/appealing, and ugly/beautiful. The scale was reliable
(α=.94, mean 5.95, SD 0.98).
Attitudes Toward the Behavior
Seven items, presented in a randomized order, were used to
measure attitudes toward the behavior [39]. Participants
evaluated colorectal cancer screening on a 7-point semantic
differential scale, ranging from 1 (negative) to 7 (positive). The
following anchor points we used: negative/positive, bad/good,
undesirable/desirable, useless/useful, unimportant/important,
unpleasant/pleasant, and not reassuring/reassuring (α=.93, mean
6.11, SD 0.97).
Behavioral Intention
Intention to participate in colorectal cancer screenings was
measured with one item on a 7-point scale. People responded
to the following statement: “If I am invited to participate in
colorectal cancer screening, I will…” Answer options ranged
from 1=definitely not participate to 7= definitely participate
(mean 6.12, SD 0.97).
Control Variables
Participants’ knowledge was measured as a control variable
using three items on a 7-point Likert scale (1=no knowledge,
7=much knowledge). The items referred to general medical
knowledge, colorectal cancer knowledge, and knowledge of
colorectal cancer screening (see Table 1 for means and standard
deviations). People also indicated whether they had a
professional medical background or not (ie, medical, nursing,
or paramedical). Analysis of variance showed no differences
between conditions in participants’ knowledge of medicine in
general (F3,227=1.36, P=.26), knowledge of colorectal cancer
(F3,227=1.78, P=.15), and knowledge of colorectal cancer
screening (F3,227=0.99, P=.40). The groups were also found to
be similar with respect to the participant’s professional
background in medicine (χ23=4.08, P=.25).
Statistical Analysis
To investigate the influence of text modality, visual format, and
health literacy on information recall, attitudes, and intention, a
multivariate analysis of variance (MANOVA) was conducted
using SPSS 20. Health literacy scores of 24 and below were
labeled as “low health literacy” and scores of 25 or higher were
labeled as “high health literacy”. To reduce false positives (ie,
people incorrectly categorized as low health literate), we used
a cut-off point that is slightly lower than the optimal cut-off
scores based on the full SAHL-D [35]. The cut-off point
corresponds to the sample median (25).
PROCESS (model 6, 10,000 bootstrapped samples) was used
to test the indirect effect of text modality on the intention to
screen through both the attitudes toward the message and the
attitudes toward the screening. PROCESS is a macro for SPSS
[40] that uses bootstrapping to estimate 95% bias corrected
bootstrap confidence intervals for total and specific indirect
effects. Due to intention to screen being negatively skewed
(skewness=−1.86, SE 0.16), this measure was first reversed to
create a positive skew [41]. The square root values were
subsequently re-reversed and used in the analysis. The mediation
hypothesis concerned people with low health literacy. Therefore,




Table 1 provides an overview of participant characteristics.
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2.92 (1.44)Medical knowledge in general
2.31 (1.38)Knowledge of colorectal cancer
2.53 (1.61)Knowledge of colorectal cancer screening
Health literacy c
108 (46.8)Low (SAHL-Ddscore ≤24)
123 (53.2)High (SAHL-D score ≥25)
aAge ranges from 55 to 99 years.
bPrior knowledge scores range from 1 to 7, with higher scores indicating more knowledge.
cHealth literacy ranges between 0 and 33.
dSAHL-D: Short Assessment of Health Literacy in Dutch.
Effects of Text Modality and Visual Format in
Different Health Literacy Groups
A main effect was found for text modality on information recall
(F1,223=5.43, P=.02, ηp
2=.02). The means presented in Table 2
show that spoken messages were recalled better than written
messages. Spoken messages also resulted in more positive
attitudes toward the message (F1,223=7.90, P=.01, ηp
2=.03),
supporting H1 and H2. Simple effect analysis revealed that the
superiority of the spoken text modality on recall and attitudes
to the message existed only in the low health literacy group and
was not found in people with high health literacy. This finding
supports H3.
The fourth hypothesis predicted a positive effect of animations
(vs illustrations) on information recall. An interaction was
expected because this positive effect was predicted only in
spoken messages (vs written messages). No interaction was
observed between Text Modality and Visual Format on
information recall (F1,223=1.49, P=.22, ηp
2=.01), rejecting H4a.
However, as predicted by H4b, a three-way interaction was
found for Text Modality, Visual Format, and Health Literacy
on information recall (F1,223=4.22, P=.04, ηp
2=.02). As shown
in Table 3, this interaction suggests that, in the case of spoken
texts, animations result in higher recall scores among people
with low health literacy compared to illustrations. This effect
was not found in people with high health literacy, confirming
H4b.
Our fifth hypothesis concerned the influence of animated visuals
on attitudes toward the message, in the case of spoken messages.
No interaction was found between Text Modality and Visual
Format on attitudes toward the message (F1,223=0.14, P=.71,
ηp
2=.001). This was not expected and H5 was, therefore,
rejected.
Mediation analysis showed a significant indirect effect of spoken
text (controlling for visual format) on the intention to screen
(b=.12, 95% CI 0.02-0.25) in people with low health literacy.
Compared to written texts, spoken messages positively affected
people’s attitudes toward the message. This, in turn, influenced
attitudes toward the screening, which improved screening
intention. Figure 3 shows the mediation model with the direct
effects (unstandardized coefficients).
The indirect effects of the serial mediation model are presented
in Table 4. The results show that spoken text positively affected
the intention to screen, but only through attitudes toward the
message and attitudes toward the behavior. The indirect effects
of the single mediator models are not significant on a 95%
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confidence level, indicating that both mediators contribute to the effect. With this finding, the sixth hypothesis is supported.
Table 2. Main effects of text modality on information recall and attitudes toward the message in people with low and high health literacy.a





95% CImean (SE)95% CImean (SE)
All participants
5.62-5.965.79c(0.09)11.06-12.8911.97b(0.46)126Written text
5.97-6.356.15 (0.10)12.58-14.6113.60 (0.52)105Spoken text
Low health literacy
5.51-5.995.75e(0.12)7.83-10.419.12d(0.66)64Written text
5.91-6.496.20 (0.15)9.87-12.9811.42 (0.79)44Spoken text
High health literacy
5.59-6.075.83 (0.12)13.51-16.1414.83 (0.66)62Written text
5.86-6.356.11 (0.13)14.45-17.0915.77 (0.67)61Spoken text
aHigher scores indicate more recall and positive attitudes.
bDiffers significantly from spoken text in all participants (P=.02).
cDiffers significantly from spoken text in all participants (P=.01).
dDiffers significantly from spoken text in low health literacy group (P=.03).
eDiffers significantly from spoken text in low health literacy group (P=.02).
Table 3. Interaction effects of text modality and visual animation in people with low or high health literacy.a





95% CImean (SE)95% CImean (SE)
5.42-6.135.78 (0.18)7.67-11.509.59 (0.97)29Low - written - illustration
5.39-6.045.71 (0.17)6.92-10.408.66 (0.88)35Low - written - animation
5.82-6.626.22 (0.20)7.47-11.759.61b(1.08)23Low - spoken - illustration
5.77-6.606.19 (0.21)11.00-15.4813.24 (1.14)21Low - spoken - animation
5.53-6.205.87 (0.17)12.73-16.3014.52 (0.91)33High - written - illustration
5.44-6.155.80 (0.18)13.23-17.0515.14 (0.97)29High - written - animation
5.67-6.396.03 (0.18)14.13-17.9416.03 (0.97)29High - spoken - illustration
5.84-6.526.18 (0.17)13.68-17.3215.50 (0.92)32High - spoken - animation
aHigher scores indicate more information recalled and positive attitudes.
bMean differs significantly when comparing low health literates in the spoken animation condition to those in the spoken illustration condition (P=.02).




−0.03 to 0.250.11 (0.07)Total
−0.10 to 0.01−0.03 (0.03)modality → attitude to message → intention
0.02 to 0.250.12 (0.06)modality → attitude to message → attitude to screening → intention
−0.10 to 0.130.01 (0.06)modality → attitude to screening → intention
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Figure 3. Influence of text modality on intention to screen, mediated by attitudes toward the message and attitudes toward the screening (n=108).
Unstandardized regression coefficients are presented.
Discussion
Principal Findings
This study investigated the effectiveness of animated features
among people with either low or high health literacy. Six
hypotheses were tested, with four being confirmed and one
being partly confirmed. The results showed that spoken
messages are better recalled and induce more positive attitudes
compared to written texts (H1 and H2). Animated messages
with spoken text result in more recall and positive attitudes
compared to illustrations. Both effects applied only to low health
literates (H3 and H4b). In the low health literate group, message
format indirectly influenced intention to get cancer screening
through both attitudes toward the message and attitudes toward
the screening (H6). Animations did not significantly improve
people’s attitudes toward the message, rejecting H5. Textbox
1 provides an overview of the hypotheses and findings.
Textbox 1. Overview of the hypotheses and findings of the study.
• H1: Health messages with spoken text (vs written text) improve information recall.
• Supported. Spoken messages were significantly better recalled than written messages, indicated by a main effect for text modality on
information recall.
• H2: Health messages with spoken text (vs written text) result in positive attitudes to the message.
• Supported. Spoken messages resulted in significantly more positive attitudes toward the message compared to written messages, indicated
by a main effect for text modality on attitudes toward the message.
• H3: The positive effect of spoken text (vs written text) on recall and attitude to the message exists only among people with low health literacy.
• Supported. Simple effect analysis showed that spoken text (compared to written text) only improved recall and attitudes to the message in
the low health literacy group, not for people with high health literacy.
• H4a: Animations (vs illustrations) positively affect recall, but only if the text is spoken.
• Not supported. Overall, no interaction was found between text modality and type of visualization on information recall.
• H4b: This interaction effect will only exist among people with low health literacy.
• Supported. A significant three-way interaction was found showing that in the case of spoken messages, animations (compared to illustrations)
result in higher recall scores among people with low health literacy. This effect was not found in people with high health literacy.
• H5: Animations (vs illustrations) positively influence attitudes to the message, but only if the text is spoken.
• Not supported. No interaction was found between text modality and type of visualization on attitudes toward the message.
• H6: Among people with low health literacy, spoken text (vs written text) improves the intention to screen for cancer. This relationship is mediated
by both the attitude toward the message and the attitude toward the behavior.
• Supported. Spoken text indirectly improved intention to have screening in people with low health literacy. Compared to written texts, spoken
messages positively affected people’s attitudes toward the message, which influenced screening attitude and subsequently screening intention.
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The results of our study support the modality effect that is part
of the cognitive theory of multimedia learning [14]. In addition
to the students who often participate in modality experiments,
this study shows that vulnerable groups in society—those having
low health literacy—learn better from multimodal information
as well. Although people with low health literacy especially
seem to benefit from animated health messages, our study also
showed that animated messages do not induce negative effects
among people with high health literacy. This is in line with a
study on tailored health information, which showed that
audiovisual messages on smoking cessation are effective,
regardless of education level [6]. This study adds to the literature
by focusing on the specific features of animations that influence
information processing in different health literacy groups. By
doing this, the effective components of either audiovisual
messages or written text messages could be identified, providing
better insight into the usefulness of animations in reducing
disparities in health information processing.
The effectiveness of animations in health communication likely
depends on the type of content that is presented. Our messages
described the development of colorectal cancer, how bowel
polyps are removed, and the testing procedure, which can be
easily shown in an animation. Other types of content are most
likely less easily visualized. It is possible that the positive effect
of animations therefore does not apply to informed consent
information, for example, which would explain the negative
result in one of the studies [42]. The studies that found positive
results for audiovisual messages focused on sleep apnea and
the functionality of positive airway pressure [43], or inhaler use
in asthma [44]. It can therefore be expected that animations are
effective when the images truly represent the content of the
message and contribute to its understanding. If this is not the
case, the movement of animations could potentially distract
from the content. In that case, people exposed to animations
could primarily remember the fact that they saw an animation
instead of its content [28]. In our study, the animation clearly
represented the text without adding additional and possibly
distracting content, which could explain our findings.
Different explanations apply to the finding that spoken
information is better recalled by people with low health literacy.
It is possible that information through multiple modes improves
information processing, as predicted by the cognitive theory of
multimedia learning. Another explanation relates to the fact that
health literacy and functional literacy are associated [21].
Possibly, participants with low health literacy were less skilled
readers, which might have caused the superiority of the spoken
messages where no reading was required. Although we
controlled for the influence of education level in this study by
stratifying our sample, we did not test actual reading ability.
Future research should, therefore, disentangle the mechanism
underlying this finding.
Limitations
A limitation of this study relates to the experimental messages
of this study. We divided the messages into 15 short segments
that could be replayed. We intentionally provided participants
with the opportunity to replay the messages to avoid pacing
differences between the spoken and written conditions [22].
However, tracking data of the participants’ clicking behavior
revealed that only a few participants actually made use of this
opportunity. A disadvantage of the split-up into shorter segments
is that the animation was not as natural as possible. In a natural
setting, animations can be viewed entirely and not as separate
pieces. Future research should, therefore, address modality
differences and animations in longer messages. However, it
could be expected that complete animations are even better
processed because the exposure is more fluent and not disturbed
by unnatural stops. Moreover, a recent meta-analysis on the
modality effect has shown that the superiority of spoken
messages over written messages has mainly been found in
system-paced messages [27]. The fact that our study showed a
modality difference in self-paced messages adds to the
expectation that for longer, system-paced messages, modality
differences will be even larger.
In our study, we aimed to identify the specific message features
that impact the way in which people with different health literacy
levels process information. We used the SAHL-D as an indicator
of health literacy as it objectively measures comprehension of
health-related information. However, to successfully make use
of the information that is available online, people need multiple
skills. For example, finding relevant information online and
judging the information for its credibility goes beyond our health
literacy measure. These skills are better captured by an eHealth
literacy scale such as the eHEALS [45]. Including eHealth
literacy in future research on information on colorectal cancer
screening might be relevant, as eHealth literacy has shown to
be related to colorectal cancer knowledge and screening
participation [46]. A disadvantage of the eHEALS measure is,
however, that it does not always adequately reflect people’s
actual performance on online tasks [47]. As our study addressed
the influence of health literacy on quality of information
processing, we considered SAHL-D to be the best health literacy
measure for this purpose, also in an online setting.
Conclusions
To conclude, the findings of this study show that animated visual
information combined with spoken text is the best way to
communicate complex health messages to people with low
health literacy. This format can even bridge the gap between
audiences with low and high health literacy as the recall
differences between the two groups are eliminated. Spoken
information generates more positive attitudes toward the
message, as well as the screening, and improves the intention
to screen in people with low health literacy. It must be noted
that the animations and narrated text were both of professional
quality. The animations were made by a professional animator
and the text was narrated by a professional radio news presenter.
This could also have induced positive attitudes toward the
message. There are free or inexpensive programs available to
make animations. However, the limited options of these
programs might not be sufficient to make a good, credible, and
professional-looking animation. Future research should
investigate whether the design quality of animations actually
influences message effects. For now, we recommend the use of
professional software packages when designing health
animations. In this study, spoken animations improved
information processing among people with low health literacy,
J Med Internet Res 2015 | vol. 17 | iss. 1 | e11 | p.10http://www.jmir.org/2015/1/e11/
(page number not for citation purposes)
Meppelink et alJOURNAL OF MEDICAL INTERNET RESEARCH
XSL•FO
RenderX
whereas no negative format effects were observed in people
with high health literacy. This conclusion indicates that, in
public health messages, information adapted to audiences with
low health literacy suits people with high health literacy as well.
 
Authors' Contributions
The study was designed by CM, JvW, and ES. All authors participated in the development of the materials, which were created
by CH. CM did the statistical analyses; CM, JvW, and ES interpreted the data. CM drafted the manuscript; JvW and ES contributed




The entire animated message combined with spoken text.
[MP4 File (MP4 Video), 45MB - jmir_v17i1e11_app1.mp4 ]
References
1. Fox S. Pew Research Internet Project.: Pew Research Center; 2013. Health Fact Sheet URL: http://www.pewinternet.org/
fact-sheets/health-fact-sheet/ [accessed 2014-10-27] [WebCite Cache ID 6TdLLH4Km]
2. Statistics Netherlands. ICT use of individuals after personal characteristics [ICT gebruik van personen naar
persoonskenmerken]. 2013. URL: http://statline.cbs.nl/StatWeb/publication/
?VW=T&DM=SLNL&PA=71098ned&D1=33,55-59,93-95,97-100,102-104,106-109,112-113,119,124-133&D2=0&D3=0,l&HD=130422-1124&HDR=G2,G1&STB=T
[accessed 2014-10-27] [WebCite Cache ID 6TdLQ5vfc]
3. Fiksdal AS, Kumbamu A, Jadhav AS, Cocos C, Nelsen LA, Pathak J, et al. Evaluating the process of online health information
searching: a qualitative approach to exploring consumer perspectives. J Med Internet Res 2014;16(10):e224 [FREE Full
text] [doi: 10.2196/jmir.3341] [Medline: 25348028]
4. McInnes N, Haglund BJA. Readability of online health information: implications for health literacy. Inform Health Soc
Care 2011 Dec;36(4):173-189. [doi: 10.3109/17538157.2010.542529] [Medline: 21332302]
5. Scott TL, Gazmararian JA, Williams MV, Baker DW. Health literacy and preventive health care use among Medicare
enrollees in a managed care organization. Med Care 2002 May;40(5):395-404. [Medline: 11961474]
6. Stanczyk N, Bolman C, van Adrichem M, Candel M, Muris J, de Vries H. Comparison of text and video computer-tailored
interventions for smoking cessation: randomized controlled trial. J Med Internet Res 2014;16(3):e69 [FREE Full text] [doi:
10.2196/jmir.3016] [Medline: 24589938]
7. Wilson EAH, Makoul G, Bojarski EA, Bailey SC, Waite KR, Rapp DN, et al. Comparative analysis of print and multimedia
health materials: a review of the literature. Patient Educ Couns 2012 Oct;89(1):7-14. [doi: 10.1016/j.pec.2012.06.007]
[Medline: 22770949]
8. Mayer RE, Moreno R. Animation as an aid to multimedia learning. Educational Psychology Review 2002;14(1):87-99.
[doi: 10.1023/A:1013184611077]
9. Houts PS, Doak CC, Doak LG, Loscalzo MJ. The role of pictures in improving health communication: a review of research
on attention, comprehension, recall, and adherence. Patient Educ Couns 2006 May;61(2):173-190. [doi:
10.1016/j.pec.2005.05.004] [Medline: 16122896]
10. Bailey SC, McCormack LA, Rush SR, Paasche-Orlow MK. The progress and promise of health literacy research. J Health
Commun 2013;18 Suppl 1:5-8 [FREE Full text] [doi: 10.1080/10810730.2013.830042] [Medline: 24093339]
11. Barry MM, D'Eath M, Sixsmith J. Interventions for improving population health literacy: insights from a rapid review of
the evidence. J Health Commun 2013;18(12):1507-1522. [doi: 10.1080/10810730.2013.840699] [Medline: 24298885]
12. Scott TL, Gazmararian JA, Williams MV, Baker DW. Health literacy and preventive health care use among Medicare
enrollees in a managed care organization. Med Care 2002 May;40(5):395-404. [Medline: 11961474]
13. Rijksinstituut voor Volksgezondheid en Milieu. Bowel cancer screening programme. 2014. URL: http://www.rivm.nl/en/
Topics/B/Bowel_cancer_screening_programme [accessed 2014-11-24] [WebCite Cache ID 6UK6Kc2s5]
14. Mayer RE. Multimedia learning. In: Ross BH, editor. The Psychology of Learning and Motivation, Vol 41. San Diego:
Academic Press; 2002:85-139.
15. Paivio A. Mental representations: a dual coding approach. New York: Oxford University Press; 1986.
16. Lang A. Using the limited capacity model of motivated mediated message processing to design effective cancer
communication messages. J Communication 2006 Aug;56(s1):S57-S80. [doi: 10.1111/j.1460-2466.2006.00283.x]
17. Michie S, Dormandy E, Marteau TM. The multi-dimensional measure of informed choice: a validation study. Patient Educ
Couns 2002 Sep;48(1):87-91. [Medline: 12220754]
J Med Internet Res 2015 | vol. 17 | iss. 1 | e11 | p.11http://www.jmir.org/2015/1/e11/
(page number not for citation purposes)
Meppelink et alJOURNAL OF MEDICAL INTERNET RESEARCH
XSL•FO
RenderX
18. Alter AL, Oppenheimer DM. Uniting the tribes of fluency to form a metacognitive nation. Pers Soc Psychol Rev 2009
Aug;13(3):219-235. [doi: 10.1177/1088868309341564] [Medline: 19638628]
19. Coyle JR, Thorson E. The effects of progressive levels of interactivity and vividness in web marketing sites. Journal of
Advertising 2001 Oct;30(3):65-77. [doi: 10.1080/00913367.2001.10673646]
20. Berkman ND, Davis TC, McCormack L. Health literacy: what is it? J Health Commun 2010;15 Suppl 2:9-19. [doi:
10.1080/10810730.2010.499985] [Medline: 20845189]
21. Sørensen K, Van den Broucke S, Fullam J, Doyle G, Pelikan J, Slonska Z, (HLS-EU) Consortium Health Literacy Project
European. Health literacy and public health: a systematic review and integration of definitions and models. BMC Public
Health 2012;12:80 [FREE Full text] [doi: 10.1186/1471-2458-12-80] [Medline: 22276600]
22. Mazor KM, Calvi J, Cowan R, Costanza ME, Han PKJ, Greene SM, et al. Media messages about cancer: what do people
understand? J Health Commun 2010;15 Suppl 2:126-145 [FREE Full text] [doi: 10.1080/10810730.2010.499983] [Medline:
20845199]
23. Chin J, Morrow DG, Stine-Morrow EAL, Conner-Garcia T, Graumlich JF, Murray MD. The process-knowledge model of
health literacy: evidence from a componential analysis of two commonly used measures. J Health Commun 2011;16 Suppl
3:222-241 [FREE Full text] [doi: 10.1080/10810730.2011.604702] [Medline: 21951254]
24. Wilson EAH, Wolf MS. Working memory and the design of health materials: a cognitive factors perspective. Patient Educ
Couns 2009 Mar;74(3):318-322. [doi: 10.1016/j.pec.2008.11.005] [Medline: 19121915]
25. Höffler TN, Leutner D. Instructional animation versus static pictures: a meta-analysis. Learning and Instruction 2007
Dec;17(6):722-738. [doi: 10.1016/j.learninstruc.2007.09.013]
26. Lang A. The limited capacity model of mediated message processing. J Communication 2000 Mar;50(1):46-70. [doi:
10.1111/j.1460-2466.2000.tb02833.x]
27. Reinwein J. Does the modality effect exist? And if so, which modality effect? J Psycholinguist Res 2012 Feb;41(1):1-32.
[doi: 10.1007/s10936-011-9180-4] [Medline: 21989625]
28. Sundar SS, Kim J. Interactivity and persuasion. Journal of Interactive Advertising 2005 Mar;5(2):5-18. [doi:
10.1080/15252019.2005.10722097]
29. Lang A, Borse J, Wise K, David P. Captured by the World Wide Web: Orienting to structural and content features of
computer-presented information. Communication Research 2002 Jun 01;29(3):215-245. [doi: 10.1177/0093650202029003001]
30. van Reijmersdal EA, Rozendaal E, Buijzen M. Effects of prominence, involvement, and persuasion knowledge on children's
cognitive and affective responses to advergames. Journal of Interactive Marketing 2012 Feb;26(1):33-42. [doi:
10.1016/j.intmar.2011.04.005]
31. Ajzen I. The theory of planned behavior. Organizational Behavior and Human Decision Processes 1991 Dec;50(2):179-211.
[doi: 10.1016/0749-5978(91)90020-T]
32. Andrews KR, Silk KS, Eneli IU. Parents as health promoters: a theory of planned behavior perspective on the prevention
of childhood obesity. J Health Commun 2010 Jan;15(1):95-107. [doi: 10.1080/10810730903460567] [Medline: 20390979]
33. Armitage CJ, Conner M. Efficacy of the theory of planned behaviour: a meta-analytic review. Br J Soc Psychol 2001
Dec;40(Pt 4):471-499. [Medline: 11795063]
34. Meppelink CS, Smit EG, Buurman BM, van Weert JCM. Should we be afraid of simple messages? The effects of text
difficulty and illustrations in people with low or high health literacy. Health Commun 2015:- (forthcoming).
35. Pander Maat H, Essink-Bot ML, Leenaars KEF, Fransen MP. A short assessment of health literacy (SAHL) in the Netherlands.
BMC Public Health 2014;14:990 [FREE Full text] [doi: 10.1186/1471-2458-14-990] [Medline: 25246170]
36. Jansen J, van Weert JCM, van der Meulen N, van Dulmen S, Heeren T, Bensing J. Recall in older cancer patients: measuring
memory for medical information. Gerontologist 2008 Apr;48(2):149-157. [Medline: 18483427]
37. Chang Y, Thorson E. Television and web advertising synergies. Journal of Advertising 2004 Jan;33(2):75-84. [doi:
10.1080/00913367.2004.10639161]
38. Bol N, van Weert JCM, de Haes HCJM, Loos EF, de Heer S, Sikkel D, et al. Using cognitive and affective illustrations to
enhance older adults' website satisfaction and recall of online cancer-related information. Health Commun 2014;29(7):678-688.
[doi: 10.1080/10410236.2013.771560] [Medline: 24160560]
39. Keer M, van den Putte B, Neijens P. The role of affect and cognition in health decision making. Br J Soc Psychol 2010
Mar;49(Pt 1):143-153. [doi: 10.1348/014466609X425337] [Medline: 19358744]
40. Hayes AF. An introduction to mediation, moderation, and conditional process analysis: A regression-based approach. New
York: Guilford Press; 2013.
41. Field A. Discovering statistics using SPSS. Los Angeles: SAGE Publications; 2009.
42. Agre P, Rapkin B. Improving informed consent: a comparison of four consent tools. IRB: Ethics & Human Research
2003;25(6):1-7. [Medline: 15035248]
43. Murphy PW, Chesson AL, Walker L, Arnold CL, Chesson LM. Comparing the effectiveness of video and written material
for improving knowledge among sleep disorders clinic patients with limited literacy skills. South Med J 2000
Mar;93(3):297-304. [Medline: 10728518]
J Med Internet Res 2015 | vol. 17 | iss. 1 | e11 | p.12http://www.jmir.org/2015/1/e11/
(page number not for citation purposes)
Meppelink et alJOURNAL OF MEDICAL INTERNET RESEARCH
XSL•FO
RenderX
44. Wilson EAH, Park DC, Curtis LM, Cameron KA, Clayman ML, Makoul G, et al. Media and memory: the efficacy of video
and print materials for promoting patient education about asthma. Patient Educ Couns 2010 Sep;80(3):393-398. [doi:
10.1016/j.pec.2010.07.011] [Medline: 20688454]
45. Norman CD, Skinner HA. eHEALS: The eHealth Literacy Scale. J Med Internet Res 2006;8(4):e27 [FREE Full text] [doi:
10.2196/jmir.8.4.e27] [Medline: 17213046]
46. Mitsutake S, Shibata A, Ishii K, Oka K. Association of eHealth literacy with colorectal cancer knowledge and screening
practice among internet users in Japan. J Med Internet Res 2012;14(6):e153 [FREE Full text] [doi: 10.2196/jmir.1927]
[Medline: 23149453]
47. van der Vaart R, van Deursen AJAM, Drossaert CHC, Taal E, van Dijk JAMG, van de Laar MAFJ. Does the eHealth
Literacy Scale (eHEALS) measure what it intends to measure? Validation of a Dutch version of the eHEALS in two adult
populations. J Med Internet Res 2011;13(4):e86 [FREE Full text] [doi: 10.2196/jmir.1840] [Medline: 22071338]
Abbreviations
eHEALS: eHealth Literacy Scale
SAHL-D: Short Assessment of Health Literacy in Dutch
Edited by G Eysenbach; submitted 28.10.14; peer-reviewed by P Schulz, D Castaneda; comments to author 19.11.14; revised version
received 26.11.14; accepted 27.11.14; published 13.01.15
Please cite as:
Meppelink CS, van Weert JCM, Haven CJ, Smit EG
The Effectiveness of Health Animations in Audiences With Different Health Literacy Levels: An Experimental Study




©Corine S Meppelink, Julia CM van Weert, Carola J Haven, Edith G Smit. Originally published in the Journal of Medical Internet
Research (http://www.jmir.org), 13.01.2015. This is an open-access article distributed under the terms of the Creative Commons
Attribution License (http://creativecommons.org/licenses/by/2.0/), which permits unrestricted use, distribution, and reproduction
in any medium, provided the original work, first published in the Journal of Medical Internet Research, is properly cited. The
complete bibliographic information, a link to the original publication on http://www.jmir.org/, as well as this copyright and license
information must be included.
J Med Internet Res 2015 | vol. 17 | iss. 1 | e11 | p.13http://www.jmir.org/2015/1/e11/
(page number not for citation purposes)
Meppelink et alJOURNAL OF MEDICAL INTERNET RESEARCH
XSL•FO
RenderX
